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ARGUMENTATION AGENDA 

  Purpose, characteristics and 
structure for argumentation!

  Argumentation checklist and 
rubric  !

  Argumentation prompts!
  Activity ideas!
  Resources!
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Shared Responsibility for  
Literacy Development 

 
3 SECTIONS OF THE COMMON CORE 

①  ELA K-5!

②  ELA 6-12  !

③  Literacy in History/Social 
Studies, Science, Technical 
Subjects 6-12 !
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WHAT IS THE PURPOSE 
FOR WRITING? 



Group Task 

①  Read the excerpts.!
②  Group similar excerpts together 

according to the purpose for 
writing.!

③  Be ready to explain your 
groupings.!
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Author’s Purpose 

•  To entertain!

•  To explain or inform!

•  To persuade!

•  To describe!

•  To express feelings!

kathytglass@yahoo.com | www.kathyglassconsulting.com  



WHAT IS ARGUMENT 
WRITING?  



Argumentation 
Definition: a reasoned, logical way of demonstrating 
that the writer’s position, belief, or conclusion is 
valid.!

(excerpt) © Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved. 
(adapted excerpt) © Copyright 2010. National Governors Association Center for Best Practices and Council of Chief State School Officers. All rights reserved. 

Purposes:  

  change the reader’s point of view, !

  bring about some action on the reader’s part, 
or !

  ask the reader to accept the writer’s 
explanation or evaluation of a concept, issue, 
or problem. !



ANCHOR STANDARD: 

Write arguments to support claims in 
an analysis of substantive topics or 
texts, using valid reasoning and 
relevant and sufficient evidence.  



W.4/5.1. Write opinion pieces on topics or texts, supporting 
a point of view with reasons and information. !

a.  Introduce a topic or text clearly, state an opinion, and 
create an organizational structure in which (related4) 
ideas are (logically5) grouped to support the writer’s 
purpose.!

b.  Provide (logically ordered5) reasons that are 
supported by facts and details.!

c.  Link opinion and reasons using words, phrases, (and 
clauses5) (e.g., [for instance, in order to, in addition4], 
[consequently, specifically5]). [transitions]!

d.  Provide a concluding statement or section related to 
the opinion presented.!
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"
W.6/7/8.1. Write arguments to support claims with clear 
reasons and relevant evidence. "
!

a.  Introduce claim(s), acknowledge (and distinguish claim(s) 
from8) alternate or opposing claims7, and organize the reasons 
and evidence clearly6/ logically7/8.!

b.  Support claim(s) with clear reasons6/logical reasoning7/8 and 
relevant evidence, using (accurate7/8), credible sources and 
demonstrating an understanding of the topic or text.!

c.  Use words, phrases, and clauses to (create cohesion and7/8)  
clarify the relationships among claim(s) (,counterclaims8) and 
reasons (and evidence7/8). [transitions]!

d.  Establish and maintain a formal style.!

e.  Provide a concluding statement or section that follows from 
(and supports7/8) the argument presented.!
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W.9-10.1. Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient evidence.!

a.  Introduce precise claim(s), distinguish the claim(s) from alternate or 
opposing claims, and create an organization that establishes clear 
relationships among claim(s), counterclaims, reasons, and evidence.!

b.   Develop claim(s) and counterclaims fairly, supplying evidence for 
each while pointing out the strengths and limitations of both in a 
manner that anticipates the audience’s knowledge level and 
concerns.!

c.  Use words, phrases, and clauses to link the major sections of the 
text, create cohesion, and clarify the relationships between claim(s) 
and reasons, between reasons and evidence, and between claim(s) and 
counterclaims.!

d.  Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which 
they are writing.!

e.  Provide a concluding statement or section that follows from and 
supports the argument presented.!



• The claim asserts a position, belief, 
opinion, conclusion, or point of view 
that the writer wants readers to accept 
based on its validity. !

• The support includes:!
 logical reasons (Why should I 

believe you?) !
 relevant evidence (facts, examples, 

statistics, data, etc.)!
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“When writing to persuade, writers employ a 
variety of persuasive strategies. One common 
strategy is an appeal to the credibility, character, 
or authority of the writer (or speaker). When 
writers establish that they are knowledgeable and 
trustworthy, audiences are more likely to believe 
what they say. !

“Argument” and “Persuasion” 

CCSS Appendix A, p. 24 

                           Another is an appeal to the 
audience’s self-interest, sense of identity, or 
emotions, any of which can sway an audience….”!



“... A logical argument, on the other 
hand, convinces the audience because of 
the perceived merit and reasonableness of 
the claims and proofs offered rather than 
either the emotions the writing evokes in 
the audience or the character or credentials 
of the writer….”!

 “Argument” and “Persuasion” 

CCSS Appendix A, p. 24 



ARISTOTLE’S APPEALS 
Evidence can be based on: 

• Ethos (ethical appeal): the source's 
credibility and trustworthiness; the 
speaker/author establishes authority !

• Logos (logical appeal): the logical 
reasoning used to support a claim; facts, 
examples, statistics; inductive or deductive 
reasoning  !

• Pathos (emotional appeal): emotional, 
passionate or motivational engagement; 
vivid language; sensory details !
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Appeals 
!!

Although argumentation places high 
value on logos – logical appeal and 
reasoning – it can include other levels 
of appeal if it furthers the argument 
and takes into consideration the 
purpose, task, and audience. !
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Sometimes the 
subject area 
content suggests 
that some appeals 
must be taught… 



“Behind the Enemy Powers: 
the Jew” !

!
During WWII, Nazi 
propagandists frequently 
depicted “the Jew” as a 
conspirator plotting world 
domination by acting 
behind the scenes in nations 
at war with Germany. This 
caricature represents the 
“Jewish financier” 
manipulating the Allies—
Great Britain, the U.S., and 
the Soviet Union. !

Hanisch, artist; ca. 1942. 
 
US Holocaust Memorial Museum, 
gift of Helmut Eschwege 

Abuse of pathos 



“He Is to Blame for !
the War” !

!
The Nazis sought to 
provoke hatred of 
Germany’s Jews by 
transforming the 
popular perception of 
them from ordinary 
neighbor into internal 
enemy guilty of 
warmongering and 
betraying Germany 
from within.!
Mjölnir [Hans Schweitzer], artist; 1943. 
 
– Library of Congress, Prints and 
Photographs Division, Washington, DC. 
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WHAT ARE THE 
CHARACTERISTICS AND 
STRUCTURE FOR THIS TEXT 
TYPE? 



INTRO ¶: opening &  
thesis to stake a claim 

BODY ¶ 
 Reason 1 (topic 

sentence)  
  Evidence 
  Elaboration 
  Ending 

sentence 

BODY ¶ * 
  STRONGEST 

Reason 3 (topic 
sentence)  

  Evidence 
  Elaboration  
  Ending sentence 

COUNTER-ARGUMENT:  
may be woven in body ¶s or dedicated to its own ¶ *  

CONCLUDING ¶:  
restate thesis and main points; might have call to action;  

leave impression  

BODY ¶ 
 Reason 2 (topic 

sentence)  
  Evidence 
  Elaboration 
  Ending 

sentence 
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INTRO ¶: opening &  
thesis to stake a claim 

BODY ¶ 
 Reason 1 (topic 

sentence)  
  Evidence 
  Elaboration 
  Ending 

sentence 

BODY ¶: 
REFUTATION 

 Opposing claim 
(topic sentence)  

 Refutation 
evidence 

  Elaboration  
  Ending sentence 

CONCLUDING ¶:  
restate thesis and main points; might have call to action;  

leave impression  

BODY ¶ 
 Reason 2 (topic 

sentence)  
  Evidence 
  Elaboration 
  Ending 

sentence 
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Task Time 
①  Read an argumentation sample. !
②  Use the provided labels to show areas 

in the text where argumentation 
characteristics are present. (You may not 
need all the labels.)!

③  Use post-it notes to write on and 
indicate where additional characteristics 
are not represented by the labels.!

④  Be ready to support your impressions.!
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Mapping Comprehensive 
Units to the ELA Common 

Core Standards  
By Kathy Glass, 



WHAT DO STRONG 
ARGUMENT PAPERS 
INCLUDE? 



ROUND TABLE Strategy 
1.  Take out one piece of paper per group.!
2.  Each group member is to have a pen or pencil.!
3.  Raise your hand if your birthday is closest to New 

Year’s Eve. You are first.  !
4.  The first person begins a bulleted or numbered LIST by 

writing down one item to answer the question: What 
does a strong argument paper include? Add 
elements of strong writing in general, too.!

5.  Continue to pass the paper clockwise so each person 
can enter one word or phrase to answer the question. No 
sentences, please.!

6.  Read the previous entries before writing yours to avoid 
duplications.  !

Mapping Comprehensive Units to the ELA Common Core by K. Glass 



BODY 
Each of my body paragraphs includes the following:!
  Topic sentence – Each topic sentence includes a 

logical and specific reason that supports my argument 
and connects to the thesis. !

  Support – I support each reason/topic sentence with 
relevant and accurate evidence including facts, data, 
and examples that are not common knowledge. This 
evidence is smoothly integrated. !

  Elaboration – I interpret, analyze or comment on my 
evidence to explain what it means. !

  Concluding sentence – I restate the topic sentence 
without repeating it exactly. !

Argumentation Student Writing Checklist 
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Student Checklists 
• Wri$en  in  1st  person  point  of  view  for  students	
• Present  tense  	
• Use  as  a  guide  while  writing  	

• Foster  ownership  of  checklist  with  formal  lesson	
• Accompany  checklist  with  revision  sheet	
• Teachers  conduct  formal  lessons  around  most  
items;  items  on  checklist  match  focus  items  on  
unit  map	

• Brief  statements;  reminder  of  lesson  content	

© Kathy Glass ▪ www.kathyglassconsulting.com 



Mapping 
Comprehensive 
Units to the ELA  
CCSS by Kathy 

Glass 
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WHAT RUBRIC CAN YOU USE 
TO ASSESS WRITING? 



ARGUMENTATION (Analytic) RUBRIC 

Mapping Comprehensive Units to the ELA CCSS By K. Glass 



© Kathy Glass 



WHAT ARE SUGGESTIONS FOR 
ARGUMENTATION PROMPTS? 



[Insert a background statement that introduces the prompt or a 
question]: _______________.  After reading 
____________________________ (literature or informational 
texts), write a/an _____________ (essay, report, or 
substitute) that addresses the question and support your 
position with evidence from the text(s).  Demand (D) 2 
Be sure to acknowledge competing views. D3 Give 
examples from past or current events or issues to 
illustrate and clarify your position.!

TEMPLATE #2 for  
ARGUMENTATION/ANALYSIS 

Literacy Design Collaborative ♦ www.literacydesigncollaborative.org 



Task 2 ELA Example: Would you 
recommend A Wrinkle in Time to a 
middle school reader? After reading this 
science fiction novel, write a review that 
addresses the question and support your 
position with evidence from the text. !

Literacy Design Collaborative ♦ www.literacydesigncollaborative.org 

TEMPLATE #2 for  
ARGUMENTATION/ANALYSIS 



Task 2 Social Studies Example: How did the 
political views of the signers of the Constitution 
impact the American political system? After 
reading Founding Brothers: The Revolutionary 
Generation, write a report that addresses the 
question and support your position with 
evidence from the text.  !

Literacy Design Collaborative ♦ www.literacydesigncollaborative.org 

TEMPLATE #2 for  
ARGUMENTATION/ANALYSIS 



Task 2 Science Example: Does genetic testing have the 
potential to significantly impact how we treat disease? 
After reading scientific sources, write a report that 
addresses the question and support your position 
with evidence from the texts. D2 Be sure to 
acknowledge competing views. D3 Give examples 
from past or current events or issues to illustrate and 
clarify your position. !

Literacy Design Collaborative ♦ www.literacydesigncollaborative.org 

TEMPLATE #2 for  
ARGUMENTATION/ANALYSIS 



Background: Kurt Vonnegut, Jr. creates an interesting 
social environment in his short story, “Harrison 
Bergeron,” in which all people are made equal by the 
government. In this module, you are to consider an 
interesting question raised in the story about this 
utopian world and 
argue for or against the world that is created in 
Vonnegut’s story, “Harrison Bergeron.” 

Prompt: Should we all be equal in every sense of the 
word? After reading “Harrison Bergeron,” write an 
essay that addresses the question and support your 
position with evidence from the text. 

Extension: Create a multimedia presentation drawn 
from your essay in which you describe a utopian 
society for a presentation on community night. 

© Copyright Literacy Design Collaborative 



Task 4: [Insert optional question] After reading 
________ (literature or informational texts), 
write ________ (an essay or substitute) in 
which you compare ________ (content) and 
argue ________ (content).  Support your 
position with evidence from the texts. 
(Argumentation/Comparison) !

Task Time: Draft a Prompt 
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WHAT ARE LESSON IDEAS 
FOR TEACHING 
ARGUMENTATION WRITING? 
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CUBING 





From Mapping Comprehensive Units to the ELA CCSS by Kathy Glass 

Die/Cube Prompt Example 
Include evidence 
from the text. 



What is the 
author’s 
purpose in 
writing?  

Orally 
summarize the 
whole text or 
part of it. 

Interpret a part 
of the text that 
might confuse 
others. 

Compare and 
contrast two 
pieces of 
evidence in the 
text. 

State another 
reason the 
author might 
have used. 

How would the 
text change if 
written from a 
different author? 

From Mapping Comprehensive Units to the ELA Common Core by Kathy Glass 

Die/Cube Prompt Example 
Responses must 
include evidence 
from the text. 



50 

Use 
evidence 
from the 
text to 
support 
your 
answers. 

© Kathy Glass ▪ www.kathyglassconsulting.com 
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Read the assigned text 
excerpt and be ready 

to ask and answer 
questions about it. 

© Kathy Glass ▪ www.kathyglassconsulting.com 



Reading Excerpt (Appendix A, CCSS) 

 “There is also evidence that current standards, curriculum, and instructional 
practice have not done enough to foster the independent reading of complex texts so 
crucial for college and career readiness, particularly in the case of informational texts. K–12 
students are, in general, given considerable scaffolding—assistance from teachers, class 
discussions, and the texts themselves (in such forms as summaries, glossaries, and other 
text features)—with reading that is already less complex overall than that typically required 
of students prior to 1962. What is more, students today are asked to read very little 
expository text—as little as 7 and 15 percent of elementary and middle school instructional 
reading, for example, is expository1— yet much research supports the conclusion that such 
text is harder for most students to read than is narrative text2, that students need sustained 
exposure to expository text to develop important reading strategies3, and that expository 
text makes up the vast majority of the required reading in college and the workplace4. 
Worse still, what little expository reading students are asked to do is too often of the 
superficial variety that involves skimming and scanning for particular, discrete pieces of 
information; such reading is unlikely to prepare students for the cognitive demand of true 
understanding of complex text.” 

1 Hoffman, Sabo, Bliss, & Hoy, 1994; Moss & Newton, 2002; Yopp & Yopp, 2006 
2 Bowen & Roth, 1999; Bowen, Roth, & McGinn, 1999, 2002; Heller & Greenleaf, 2007; Shanahan & Shanahan, 2008 
3 Afflerbach, Pearson, & Paris, 2008; Kintsch, 1998, 2009; McNamara, Graesser, & Louwerse, in press; Perfetti, Landi, & Oakhill, 2005; van den Broek, Lorch, Linderholm, 
& Gustafson, 2001; van den Broek, Risden, & Husebye-Hartmann, 1995 
4 Achieve, Inc., 2007 Source: Appendix A of Common Core Standards, pg. 2 



Roll the pair of dice. Create questions 
based on the targeted text with the two 

words that face up, such as:!
  !

How can …?  
When might …? 

Why is …? 
!

Answer group members’ questions.!
© Kathy Glass ▪ www.kathyglassconsulting.com 



Mapping Comprehensive Units to the ELA Common Core Standards by Kathy Glass 



DEVELOPING A THESIS 
STATEMENT TO STAKE A 
CLAIM 



“An argumentative or persuasive piece of 
writing must begin with a debatable thesis 
or claim. In other words, the thesis must 
be something that people could reasonably 
have differing opinions on. If your thesis is 
something that is generally agreed upon or 
accepted as fact then there is no reason to 
try to persuade people.”!

Source: Purdue OWL 

Developing a Topic 



Non-debatable thesis statement: 
Smoking is detrimental to a person’s health. 

Debatable thesis statement: 
Since predators lurk on the Internet, parents should 
sanction the computers that children use at home. 

Debatable thesis statement: 
Even though vapor cigarettes are reported to be 
safer than conventional cigarettes, both forms of 
inhalation should be banned in public places. 
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Developing a Thesis Statement 



Subordinating Conjunctions 



DEPT. 
CLAUSE , 

INDPT. 
CLAUSE 

Complex Sentence 

When the weather is perfect, I enjoy riding a bike. 
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DEPT. 
CLAUSE , 

INDPT. 
CLAUSE 

Complex Sentence 

Since athletes are 
sensitized to maximizing 
their performance, 

they are motivated 
to illegally take 
steroids. 
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DEPENDENT 
CLAUSE 

SUBORDINATING 
CONJUNCTION 

SUBJECT 

VERB 



When the weather is perfect, 

SUBORDINATING 
CONJUNCTION 

SUBJECT 

VERB 



If  I  want  the  best  seat, 

SUBORDINATING 
CONJUNCTION 

SUBJECT 

VERB 



Choose a topic and draft a thesis 
statement to share. 

Task Time 
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USING A REVISION SHEET AS 
A TOOL IN THE WRITING 
PROCESS 



Revision Sheet (excerpt) 
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CONDUCTING RESEARCH 
TO COLLECT EVIDENCE 



Google Search Lessons 
• How can appropriate search terms and queries 
guide targeted searchers?!

• How and why do researchers evaluate search 
results?!

• How can I narrow my search to get the best 
results?!

• How and why do researchers evaluate search 
results?!

• How do I evaluate and decide which credible 
sources to use for a specific task?!

Joint project: K. Glass and Google 



Joint project: K. Glass and Google 
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http://www.google.com/
insidesearch/search 
education/lessons.html 

Link is also on my website:!
www.kathyglassconsulting.com!



RECAP: Argumentation 
  Purpose, 

characteristics and 
structure for 
argumentation!

  Argumentation 
checklist and analytic 
rubric  !

  Argumentation 
prompts (LDC)!

  Activity ideas!
  Resources!

STRATEGIES/
ACTIVITIES!

  Sorting exercise with 
writing excerpts!

  Manipulatives (labels) !
  Roundtable !
  Cubing!
  Thesis formula 

(complex sentences)!
  Revision sheet!
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Kathy Glass, Glass Educational Consulting 
469 Eleanor Drive 
Woodside, CA 94062 
Phone: 650-366-8122 
E-mail: kathy@kathyglassconsulting.com 
Website: www.kathyglassconsulting.com 

See Kathy’s website: 
•  Webinar links (WestEd and Corwin) 
•  Downloadable resources (e.g., PPt presentations, assessments, standards, 

etc.) 
•  PD 360 Group – JOIN! 
•  PD Topics: 

•  ELA Common Core SS 
•  Text-dependent questions 
•  Close Reading 
•  Curriculum mapping 
•  Unit and lesson design 
•  Differentiation 
•  Ask for additional topics, if interested 

Online companion website 


